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Abstract




M.A. in Educational Leadership
The purpose of this study was to research the rate of burnout amongst special
education teachers. Using the Maslach Burnout Inventory (Maslach 1981), the intern will
give the survey to special education teachers over a period of time. This study will result
in the intern having a better understanding of the factors that cause burnout and who is
most susceptible to burnout.
The teaching staff of 64, representing a variety of classifications, will serve as the
subjects of the research study. The researcher will determine the relationship between
such educators and their degree of burnout, and the correlation between burnout and the
specific special education classifications. The intern will engage in a statistical analysis
of the data collected in order to retain or reject the hypothesis.
The intern was able to determine from the survey conducted, that teachers of
behaviorally disabled students have the highest rate of burnout at Archway Programs.
Behaviorally disabled students include such diagnosis as Oppositional Defiance Disorder
(ODD), Conduct Disorders (CD) and Socially Maladjusted (SM). In order to help the
staff find ways to relieve stress, the intern was able to offer suggestions found while
doing the research.
Mini-Abstract




M.A. in Educational Leadership
The purpose of this study was to research the rate of burnout amongst special
education teachers. The intern will analyze and solve problems using appropriate
decision-making techniques to further understand the causes of burnout.
As a result of these experiences, the intern was able to determine that teachers of
behaviorally disabled students have the highest rate of burnout at Archway Programs.
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Noticing that there has been a high turnover rate among teachers at Archway School, the
intern wanted to determine whether or not burnout was a major contributing factor. Therefore
the focus of this study centers on burnout and the various causes of it. The intern will utilize the
Maslach Burnout Inventory (1981) to determine if such a problem exists at Archway and what
can be done about it.
Purpose of the Study
The purpose of this study was to research the rate of burnout amongst special education
teachers today. Using the Maslach Burnout Inventory (Maslach 1981), the intern will give the
survey to special education in Archway Programs over a period of time. This study will result in
the intern having a better understanding of the factors that cause burnout and who is most
susceptible to burnout. The intern will apply appropriate various leadership theories in order to
complete this study. He will also analyze and solve problems using appropriate decision making
techniques to further understand the causes of burnout.
The study conducted will help Archway prevent the staff from experiencing teacher
burnout. In doing so, we will hopefully cut back on the high rate of turnover which will allow us
to develop a highly experienced and consistent staff.
This study will also provide the intern with first hand experience in educational
administration. The intern will become knowledgeable in effective leadership practices under
mentor Susan P. Lafferty, M.A., Principal of Archway Programs Main Campus in Atco, New
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Jersey. The following chapter will include a description of the community of Atco, the school
district, the school, the staff and the student body of Archway Schools.
Definitions
Several definitions that need to be addressed are: Emotional Exhaustion-the tired and
fatigued feeling that develops as emotional energies are drained; Depersonalization- negative
attitude or feeling teachers display toward their students; Reduced Personal Accomplishment-
the tendency to feel teachers are no longer able to help students learn and grow.
Limitations
This study is limited by being conducted solely at Archway Programs with a limited
number of teachers, rather than a broader scope. The results of such a study pertain only to this
environment. The method of data collection is another limiting factor. Surveys do not always
elicit honest responses.
Setting of the Study
Waterford is considered an original township of Gloucester dating back to 1695. Its
grounds, which are mainly level and predominantly covered with timber, pine, and cedar, have
changed throughout the years.
Burlington County is on the north and east with Atsion River being the boundary line.
On the south are Winslow and Gloucester Townships. Cooper's Creek and Berlin are considered
the boundary line. Finally, the township of Delaware is on the west. The total area of Waterford
encompasses about seventy square miles.
The first settlements in Waterford were made in the township of Delaware. William
Matlock purchased land in Waterford Township near tidewater, the primary source of principal
streams. In 1701, He bought one thousand acres of land from Richard Heritage and settled his
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children. "The Matlack lands in Waterford and Delaware at one time aggregated more than
fifteen hundred acres." (Prowell, 1974, p. 656).
In 1866, George Hancock laid out the town of Atco in Waterford Township. "The
original plot embraced sixty acres, which was surveyed into large lots and twenty streets"
(Prowell, p. 665). In 1866, the first building was developed by James E. Alton. John T. Wilcox
established the first manufacturing company in April 1874, the Atco Glass Company. The
population of Atco in 1866 did not exceed four hundred (Prowell, p. 666).
The most predominant development in Atco is the railway station. Its first agent was
Wellington Baker and its present agent is F.F.L. Hintz. The primary shipment is fruit being that
the sandy soil in third locality is better adopted for fruit than cereals. Currently, this industry
provides excellent employment opportunities for the people of Atco.
Today, the primary source of industry is in retail trade, with a total of nine hundred and
forty-five businesses. This is followed by eight hundred and ninety-nine persons in
administrative positions and six hundred and twenty persons in construction. Such employment
industries enable the majority of the population to live above the poverty level; however, 2.8
percent of the population live below the poverty level. Table 1 provides a profile of the ethnic,
gender and socio-economic characteristic of the population of Atco (US Department of
Commerce, 1991, p. 19). The table indicates a balance between males and females. Atco is a





Ethnic. Gender and Socio-Economic Characteristics- 1990 US Census
Gender
Ethnic Background M F Total Mean Income
White 5,085 5,156 10,241 $46,593
Black 259 225 484 $42,450
Hispanic 78 87 165 $62,944
American Indian, Alaskan Native 7 7 14 0
Asian or Pacific Islander 22 14 36 $34,126
Total 5.414 5.526 10.940 $36.223
Source: Homer, 1994-1995. 531.
Archway Programs
Archway Programs is a private, nonprofit corporation serving people with special needs.
Since its inception as a summer camp in 1965, Archway has evolved into a multifaceted human
services agency, offering a wide range of early childhood education and senior citizen programs.
Archway Programs is structured along the traditional staff-line of organization. A seven member
all white male board of Trustees oversees the entire organization. These significantly upper class
individuals are from non-educational backgrounds. The Chief Executive Officer is directly
responsible for all operational divisions within the organization. Such divisions include (1)
finance and budget, (2) program services, (3) education, (4) human services and (5) early
childhood education.
Currently there are twenty-six unique programs in the three major divisions, which are
supported by one Administrative Department.
The Division of Education includes three schools, two pre-school handicapped program,
evaluation, counseling and therapy clinic, and Project Challenge, a day treatment program
consisting of educational and mental health services.
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The Division of Human Services includes Archway Counseling and Therapy (ACT), a
partial care center for psychiatrically disabled adults, Archway senior activity center, four group
homes, support living, and Project Challenge/Mental Health in New Jersey as well as the new
site in Smyrna, Delaware.
Finally, the Early Childhood Education Division includes Little Folk Learning Centers,
child care for infants aged six weeks through five year olds; Family Tree, home based child
caregivers for infants though school-age children; Step-by-Step, an early intervention program
serving children birth to three years of age, Special Beginnings, a special needs day treatment
center offering daily programming for developmentally delayed children ages birth to three
years; Just Kids, a latch key program serving the needs of working parents and their children;
Camp Happy Times, a summer program serving the needs of the handicapped and disadvantaged
children; corporate child care, and sick and emergency child care.
Table 2 provides a profile on the position, gender and ethnic background of the Archway
Program staff. An analysis of the data reveals that females account for the majority of the





Position. Gender and Ethnic Background of School Staff-1995
Gender Ethnic Background
Position Total# M F 1 2 3 4 5
Executive Directors 3 2 1 3 0 0 0 0
Directors 21 5 16 18 3 0 0 0
Administrative Assistants 8 0 8 8 0 0 0 0
Supervisors 16 5 11 10 6 0 0 0
Providers 6 0 6 4 2 0 0 0
Principals 4 3 1 4 0 0 0 0
Teachers 49 15 34 42 7 0 0 0
Assistants 79 17 62 46 29 3 0 1
Psychologists 2 0 2 2 0 0 0 0
Counselors 31 11 20 20 9 1 1 0
Secretaries 23 0 23 19 3 1 0 0
Accounting 6 0 6 5 1 0 0 0
Occupational/Physical Thpts 5 0 5 5 0 0 0 0
Speech/Language Therapists 5 0 5 5 0 0 0 0
Physicians 1 1 0 1 0 0 0 0
Nurses 5 0 5 5 0 0 0 0
Transportation 4 5 4 4 0 0 0 0
Maintenance/Landscaping 27 21 6 18 7 1 0 1
Kitchen 8 0 8 6 2 0 0 0




4=American Indian, Alaskan Native
5=Asian or Pacific Islander
Source: Archway Personnel Report, 1995, pp. 1-3
As a result of these findings, Archway has agreed to comply with a plan for affirmative
action. Archway Programs will not discriminate against any employee or applicant for
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employment because of age, race, creed, color, national origins, ancestry, marital status or sex
(Policies and Procedures, 1995, p. 1).
Each division has a tax-based foundation with growing state and federal support for all
twenty-four programs. There are five revenue sources of the tax-based enterprise. Local taxes
for education totaling one hundred and forty school districts amounts to forty-six percent of the
income. Twenty-two percent of the total is guaranteed through the state and county taxes,
government agencies, contracts and grants. Federal taxes via human services and Medicaid
totaled sixteen percent. Twelve percent of the income is generated through private fees and
tuition. Finally, transportation, kitchen and foundation represent four percent of the revenue
source.
These revenue sources account for an overall budget of $20,500,000 for fiscal year 1998-
99. Based on significant growth and development since FY 1984-85, Archway Programs
projects an annual budget increase of $2,000,000 per year (Archway Prospectus, 1998, p. 10).
Archway Programs is a non-unionized corporation. The corporation must function under
the statues, rules, regulations, policies and procedures set forth by; New Jersey Department of
Education, Human and Health Services, Camden, Gloucester and Salem Counties Board of
Chosen Freeholders, Community Planning and Advocacy Council of Camden County,
Department of Community Affairs, Education and Information Resource Center (EIRC), County
Departments of Health, and the United Way of Camden County. Accordingly, all contracts,
proposals, and budgets from the corporation's twenty-four programs must comply with the
appropriate agency (Archway Board of Trustees, 1993,p. 6).
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The Archway Upper/Challenge School
Archway Main Campus is located in a beautiful wooded area off Jackson Road in Atco,
New Jersey. The total area encompasses forty-five acres complete with an administration
building, zoo facilities, transportation and various other buildings, a pre-school handicapped
program, a high school and an elementary school. Situated in the center is a fresh water lake.
Archway's Upper/Challenge School is a separate facility providing daily academic programs in
special education, serving behavioral disabilities (BD), multiple disabilities (MD),
learning/language disabilities (LD), and cognitive mild (CM) youngsters aged eight to twenty-
one.
Archway Upper/Challenge School currently houses a total of ten classrooms including a
gymnasium, behavior counseling room, nursing station, three counseling offices, one speech
office, an Auto Shop, an Art room, a Computer Lab, a Home Economics room, a Life Skills
room, a Library, a Behavior Modification Office, a teacher's lounge, and an administrative office.
Archway is distinguished by its unique ability to provide an educational program for
students whose varied exceptionalities range from moderate to severely handicapped. The goal
is to assist students in developing the capacity for continuous learning while simultaneously
helping them to acquire the functional skills necessary to adapt to society's changing demands.
Archway is committed to providing a learning atmosphere that is conductive to helping students
who have experienced difficulty in the traditional educational process to become productive
citizens (Archway Mission Statement, 1997, p. 2)
The Archway Board of Trustees, in an effort to ensure and enhance the possibilities for
excellence in the education of its students, approved its revised curriculum.
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Archway's primary objective is to develop students to their fullest potential and to enrich
their lives in a positive, stimulating and nurturing learning environment. In order to accomplish
such goals, The Board of Trustees affirms a set of policies and procedures according to NJAC
6:28-1.4(a) 1-11.
Specific information regarding the identification, location and evaluation of potentially
educationally handicapped pupils is summarized. Students are referred for an alternative
placement by the district child study team (CST). Archway reviews school records, interviews
the student and parents and completes an intake review sheet. Upon acceptance, the district
applies for county approval and arranges transportation. All educationally handicapped pupils
placed in Archway Schools are required to meet State and local requirements.
The Archway Staff
Archway's employs a multi-talented staff, dedicated to meeting the diverse need of its
student population. The highly qualified and experienced staff strives to teach beyond the
traditional boundaries of public education and across disciplinary lines, to reach even the most
severely involved students.
Currently, Archway Upper/Challenge School employs ten certified special education
teachers and one certified physical education teacher. A total of twelve assistants and three-
behavior counselors work with the classroom teachers and two behavior modification
coordinators work with the teachers/administrator. The child study team consists of one
psychologist, one speech/language therapist, three counselors and a nurse. All maintain a full
caseload. Two nurses are available Monday through Friday. Finally, the maintenance staff
consists of five employees and three custodians.
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The administrative staff includes a vice president of education, a building manager, an
executive secretary and one full-time secretary.
Table 3 provides information concerning the position, gender and ethnic background of
the Archway Upper/Challenge School Staff.
An analysis of the data reveals that the teaching staff is equally divided between male and
female. Minorities are under-represented among the teaching staff. All teachers are of white,
non-Hispanic ethnicity with the exception of two who are black and one who is Asian.
The Archway Upper/Challenge School is committed to creating a quality learning




Gender and Ethnic Background of School Staff-September 1995
Gender Ethnic Background
Position Total # M F 1 2 3 4 5
Building Manager 1 1 1 0 0 0 0
Teachers 14 3 11 11 2 0 0 1
Teacher Assistants 12 3 9 9 3 0 0 0
Behavior Counselors 3 2 1 2 1 0 0 0
Psychologists 1 0 1 1 0 0 0 0
Counselors 3 1 2 2 1 0 0 0
Behavior Modification Coor. 2 2 0 1 1 0 0 0
Speech/Language Therapists 1 1 0 1 0 0 0 0
Nurses 2 0 2 2 0 0 0 0
Secretaries 1 0 1 1 0 0 0 0
Maintenance 7 7 0 4 3 0 0 0
PE Teacher 1 1 0 1 0 0 0 0




4=American Indian, Alaskan Native
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5=Asian or Pacific Islander
Source: Survey, 1995
The Archway Students
Students attend Archway Schools between the hours of 8:40 AM and 2:30 PM. The
enrollment as of October 1, 1998 in the Archway Upper/Challenge School totaled eighty-six
students. However, such numbers are constantly changing as new students are accepted into the
program as deemed necessary by the thirty-eight sending districts. Table 4 provides a profile of
student enrollment by classification, gender and ethnic background.
Table 4
Archway Lower School
Gender and Ethnic Composition of Students-September 1995
Gender Total Ethnic Background
Classification M F Enrollment 1 2 3 4 5
BD 35 6 41
MD 31 7 38 21 34 4 0 1
LD 7 0 7
CM 1 0 1 1 0 0 0 0




4=American Indian, Alaskan Native
5=Asian or Pacific Islander
Source: Enrollment Reports, 1995.
An analysis of the data reveals that gender is predominately male across all classification
levels. Ethnic background is balanced between whites and blacks.
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The average class consists of one teacher, one teaching assistant and ten students.
Classrooms are arranged according to age level, grade level and classifications. Guidelines vary
according to classroom size. Archway Upper/Challenge School complies with these guidelines.
In addition to regular classroom instruction, students receive physical education including
swimming. Counseling, speech/language therapy, and occupational/physical therapy are
integrated into each student's instructional program according to his/her prescribed
individualized education plans.
The Archway Upper/Challenge School evaluates student achievement annually in March.
The Kaufman Teat of Educational Achievement (KTEA) is administered to students on grade
levels one to eight in reading, mathematics and spelling (KTEA Test Results, 1995). The
Brigance Early Childhood Profile or the Hawaiian Early Learning Profile (HELP)(HELP Test
Results, 1995) evaluates children at below readiness levels in six areas: fine motor, gross motor,
cognition, pre-speech, self-help and language (Brigance Test Results, 1995).
An analysis of the 1993 test results indicates that the majority of the student population at the
Archway Lower school is performing at a below average level of achievements demonstrated by
scores on the KTEA. Furthermore, Brigance and HELP results indicate that students are
functioning between three months to four years of age.
Due to such test results and the extreme behavior problems by the students on a daily
basis, approximately eighty percent of the population remains within the program. Many
students graduate to Archway's Upper School when reaching high school age.
Archway Programs has the facilities to provide for the educational needs of students and




This study will bring a better understanding of what burnout is and will make a
contribution to educators and administrators. Knowing what factors adversely affect the
"healthy" attitude of a teacher can be useful in taking action to prevent them from burning out.
According to Weber and Tofler (1989) factors such as the student's ages, classifications and the
severity of the disability can effect the degree of burnout. The intern will study the differences
between teachers of varying classifications. If the intern finds differences here, he can make
necessary adjustments yearly to keep the teachers fresh and mentally ready.
Organization of the Study
Chapter 2 will consist of a background literature review of the topic. At that point a
design method will be chosen. Chapter 3 discusses the five areas of the research design.
Chapter 4 will delineate the results of the survey. In Chapter 5, the researcher will draw
conclusions and examine ways to alleviate this problem.
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Chapter 2
Special Education teachers spend a considerable amount of time with challenging
students. These students often require a variety of approaches with regards to their
behavior and education. Frequently, the chronic stress related to such interactions can be
emotionally draining and can lead to "burnout". Burnout is a syndrome of emotional
exhaustion, depersonalization, and reduced personal accomplishment that can occur
among teachers (Maslasch, 1981). This syndrome appears in many forms, such as
physical ailments, emotional distress diminished job performance, frequent absences and
job attrition.
While conducting a literature review of research pertaining to burnout, I found a
limited supply of current studies. Much work was done in the early to mid-eighties using
the Maslach Burnout Inventory (Maslach, 1981). Given the changes in society, such as
drugs, alcoholism, abuse, poverty and single parent families, there is more stress than
ever on today's teachers to deal with these difficult issues. Teachers are increasingly more
responsible for "parenting" duties, which allows less time for academics while spending
so much time counseling. With education moving forward at such a fast pace, students
are expected to know more at an earlier age that teachers cannot afford to fall behind in
their yearly curriculums. These demands put more stress on teachers, which causes more
burnout than ever. This is why I have chosen to conduct more up-to-date research, to
determine the rate of burnout amongst teachers in special education today.
In order to understand the testing instrumentation that many of the researchers had
used, I obtained a copy of the Maslach Burnout Inventory (Maslach, 1981). This
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particular manual provided me with much useful information. Such information includes
a general overview of the burnout syndrome and its key aspects; emotional exhaustion,
depersonalization and reduced personal accomplishment. These are defined as;
Emotional Exhaustion-- the tired and fatigued feeling that develops as emotional energies
are drained; Depersonalization-- negative attitudes or feeling teachers display toward
their students; Reduced Personal Accomplishment-- the tendency to feel teachers are no
longer able to help students learn and grow (Maslach, 1981).
The specific Education Survey of the Maslach Burnout Inventory (the MBI) contains a
total of 22 items dealing with one's perceptions, which are related to teaching. A 7 point Likert
response scale regarding the frequency in which the respondents experience each item which
ranges form, 1 "never," to 6, "everyday".
Also included, a demographics sheet was used to obtain information related to (a)
sex, (b) marital status, (d) grade level taught, (e) number of years taught, (f) years
associated with specific programs and (g) three teaching related variables.
For the purpose of this Paper, I have taken the three key aspects (emotional
exhaustion, depersonalization and reduced personal accomplishment) of the MBI and
developed a discussion of the selected research. Many researchers, including Weber and
Toffler (1989), use the MBI to conduct their research. They found, among 68
participating teachers with students with moderate, severe or profound mental retardation,
that six respondents were experiencing high burnout (upper third) and 16 respondents
were approaching this status (borderline between upper third and average range).
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Emotional exhaustion had two significant predictor variables to a high rate of
burnout: the age of the students and the level of supervision perceived by the
respondents.
The older the student, the greater the likelihood the teachers would feel
emotionally exhausted (Weber & Toffler, 1989). The degree of emotional exhaustion
also tended to increase as their perceptions of supervisory support lessened. This led to
more stress, low moral, and attrition in special educators. (Johnson, Gold & Vickers,
1982; McKnab & Mehring, 1984; Thomas, 1984; Zabel & Zabel, 1982). Many
resignations occurred over "hassles" with administrators. (Lawrenson & McKinnon,
1982). This finding is congruent with other studies conducted investigating the impact of
role organizational factors (Cheniss, 1988; Fimian and Santoro, 1983).
As for the depersonalization subscale, the educational status and the perceived
collegial support of the respondents were found to be significantly related.
The attained educational level of the teacher was negatively
related to the degree of experienced depersonalization. There
are two explanations that may possibly account for this seemingly
odd relationship. Theoretically, the more education one has the
greater the likelihood for using strategies to resolve problems
encountered in the classroom. Alternatively, it may be inferred
that teachers who advance their educational studies may be
more committed to their profession. Either explanation, albeit
speculative, support to the notion that advanced educational
studies can positively influence teachers' attitude toward their
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students (Weber & Toffler, 1989 p. 118).
Research conducted by Zabel and Zabel (1983) had much different results. Their
findings show that the more educated the respondent the higher level of
depersonalization, characterized by "dehumanizing or uncaring attitudes" (Zabel & Zabel,
1983). This study was linked to respondents holding a bachelors or a masters degree, but
it was not specified what area the degree was in (i.e., regular education special
education). Similar studies done by Bank and Necco (1990) on job training burnout
among special education teachers stated that the type of undergraduate and graduate
training possessed by the individual corresponds to the amount of depersonalization.
Their studies found that respondents possessing an undergraduate or graduate degree in
only special education had a higher rate of depersonalization than those possessing both
degrees or those who went the alternate route (possessing a degree in something totally
different).
For the reduced personal accomplishment measure, the teachers' age was found to
be a predictor variable (Weber & Toffler, 1989). This has been researched extensively.
Older respondents experienced a greater sense of personal accomplishment than younger
subjects, due to their tendency to hold more realistic expectations for professional
achievement (Zabel & Zabel, 1983). Weber and Toffler (1989) agree and state that older
respondents may also be less susceptible to stress than their younger counterparts. Banks
and Necco (1990) also agree that older respondents feel more personal achievement, but
this did not relate to the number of years teaching experience.
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The three major divisions discussed in this review will be the main focus of my
research project. These decisions seem to hold the key to identifying the burnout rate and
evidence thereof.
These articles generally used a questionnaire/survey research, which has several
limitations. The limitations expressed in the articles include the non-response bias,
respondent truthfulness and small sample sizes. The predominate problem seems to have
been non-response bias, which is the lack of participation, possibly by the very people
experiencing burnout. Respondent truthfulness could not be measured by the researchers,
however, using an anonymous questionnaire that would not be seen by administrators
made this less of a problem. The articles used fairly small samples (68, 181 or 608
respondents) as representation of special educators as a whole.
The reduction of stress is a major goal faced by educators today. Determining the
causes of burnout in education, is the first step in the process. If the cause of burnout can
be eliminated then the number of teachers exhibiting these symptoms will be reduced.
Not all causes however can be eliminated. There are a variety of methods that help
educators to reduce burnout. These methods range from changing personal behavior to
relaxation techniques.
In summary, the articles researched provided a good look at the specific areas of
teacher burnout and what factors contribute to the burnout syndrome. Specific
demographic variables comprising of age, years experience, supervisory support,
education and student population, have proven to have significant effect on teacher
burnout. Changes in professional duties, responsibilities, and societal changes have
outdated the studies conducted. Behavioral issues faced by education professionals have
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become greater in the past five years. Due to these changes, teachers may be facing a
higher rate of burnout than in previous years. Therefore, I am conducting research in
order to determine current rates and compare them to previous findings.
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Chapter 3
General Description of the Research Design
The general description of the research design revealed that educators are required
to spend a considerable amount of time with students. Frequently, the chronic stress
related to such interactions can be emotionally draining and can lead to " burnout".
Burnout is a syndrome of emotional exhaustion, depersonalization, and reduced personal
accomplishment that can occur among teachers.
Description of Development and Design of Research Instruments
While conducting a literature review pertaining to burnout, the author found a
limited supply of current studies. Much work was done in the early to mid-eighties, but
very little has been done recently. Given the changes in society, such as drugs,
alcoholism, abuse, poverty and the increase of single parent families, there is more stress
than ever on today's teachers to provide awareness of these issues and still educate
students.
Operational definitions include:
1. Burnout -- feelings of emotional exhaustion, depersonalization and
reduced personal accomplishment that can occur among individuals.
a. Emotional Exhaustion -- the tired and fatigued feeling that
develops as emotional energies are drained.
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b. Depersonalization -- negative attitudes or feelings teachers display
toward their students.
c. Reduced Personal Accomplishment -- the tendency to feel teachers
are no longer able to help students learn and grow.
2. Classification -- The naming or assigning of students to one of the
various handicapping conditions.
a. Cognitive Mild -- mildly retarded children scoring between 50-
75% of the Stanford Binet or WISC-R intelligence tests.
b. Cognitive Moderate-- moderately retarded children scoring
between 25-50% on the Stanford Binet or WISC-R intelligence
tests.
c. Learning and/or Language Disabilities--children who are unable
to make themselves understood, or who cannot comprehend
ideas which are spoken to them by others.
d. Autism -- severe disorder of childhood resulting in a lack of
participation, non-communication and cognitive abilities.
e. Multiple Disabilities -- children demonstrating two or more
handicapping conditions.
f. Occupationally Handicapped -- children demonstrating some
physical limitations.
g. Behavioral Disabilities -- children exhibiting behavioral
characteristics which impair the functioning of that student.
h. Socially Maladjusted -- children exhibiting behaviors that violate
21
laws or community standards.
The specific hypothesis was that burnout among special educators was most
prevalent among teachers of behaviorally disabled students. The research project to be
studied was: The extent to which burnout exists in special education teachers who teach
at Archway Programs Inc., moreover, if burnout exists with these teachers, to what extent
does burnout exist among teachers according to the type of classified students they teach.
The teaching staff of 64 from four special education programs within Archway
Programs served as the subjects of the research study. These teachers represented a
variety of classifications. The researcher determined the relationship between such
educators and their degree of burnout, and the correlation between burnout and the
specific special education classifications. A panel longitudinal study was utilized to
obtain the necessary data. This study took place over a one-year period. Then the author
engaged in a statistical analysis of the data in order to retain or reject the hypothesis. For
the purpose of this study, the researcher conducted the survey three times and analyzed
the data collected.
The research instrument used in the study was created by Christine Masalch and
Susan E. Jackson. After the initial literature review of the Weber and Toffler article
(1989), a copy of the Maslach Burnout Inventory was obtained (Maslach, 1981). This
particular manual provided the researcher with much useful information. Such
information includes a general overview of the burnout syndrome and its key aspects:
emotional exhaustion, depersonalization and personal accomplishments.
The specific Educators Survey contains a total of 22 items dealing with one's
perceptions, which are related to teaching. A 7-point Likert response scale regarding the
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frequency in which the respondents experience which ranges from 0 "never" to 6,
"everyday". (Appendix A) Also included in the Educators Survey is a 10-item
demographics sheet used to obtain information related a (a) sex, (b) age, (c) marital
status, (d) grade level taught, (e) number of years taught, (f) years associated with
specific programs and (g) three teaching-related variables. (Appendix B) See attached
Maslach Burnout Inventory.
A panel longitudinal survey research method tracked the extent to which burnout
existed among a select group of special education teachers over the course of one year.
The researcher utilized a commercially produced instrument to collect the data.
The Maslach Burnout Inventory (1981) was designed to measure the three aspects of
burnout: emotional exhaustion, depersonalization and lack of personal accomplishment.
The inventory has been found to be reliable, valid and easy to administer. The
psychometric analysis conducted to date show that the Maslach Burnout Inventory has
acceptable reliability and validity to serve as such a measure.
Description of Sample and Sampling Techniques
A sample was selected from the four schools within Archway Programs. The
sample was made up of 32 classrooms: eighteen are Behaviorally Disabled, formally
Emotionally Disturbed; ten are Multiple Disabled, formally Multiply Handicapped; two
are Learning/Language Disabled, formally Communication Handicapped, Perceptionally
Impaired and Neurologically Impaired; and two are Autistic in nature.
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Description of Data Collection Approach
In order to collect the data necessary, the researcher personally visited the
facilities, treated each teacher as individual subjects, engaged in a simple cluster
sampling of all four facilities and administered the surveys. Subjects were responsible
for completing the forms honestly. If ten surveys were issued, then ten surveys were
expected to be returned. The pressure of immediacy eliminated the problem of non-
response. This same procedure was implemented three times over the one-year period of
the panel longitudinal study.
Upon entering the facility and greeting the participants, the researcher informed
them as to the scope of the project. Clear instructions were given on how to proceed with
the survey. The participants were also made aware that the results were strictly
confidential and used only for the purposes of the research project.
Description of Data Analysis Plan
The data analysis plan used by the researcher incorporated use of the scoring key
(appendix C) provided with the instrument. The three scales, (a) Emotional Exhaustion, a
9-item scale with a possible range of 0 to 54; (b) Depersonalization, a 5-item scale with a
potential range of 0 to 30; and (c) Personal Accomplishment, an 8-item scale with scores
falling between 0 and 48, would be classified as exhibiting a high, average or low degree
of burnout by graphing according to Maslach's scales.
A high degree of burnout is reflected in high scores on the Emotional Exhaustion
and Depersonalization subscales and in low scores on the Personal Accomplishment
subscale. An average degree of burnout is reflected in average scores of all three
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subscales. A low degree of burnout is reflected in low scores on the Emotional
Exhaustion and Depersonalization subscales and in high scores on the Personal
Accomplishment subscale. At present scores are considered high if they are in the upper
third of the normative distribution, average if they are in the middle third, and low if they
are in the lower third.
The surveys were divided into four individual classifications: Behaviorally
Disabled, Multiple Disabled, Learning/Language Disabled and Autistic, then the data was
analyzed to determine if any relationships exist between these classifications and the
three degrees of burnout. The researcher analyzed the scores of the teachers in each
classification to determine placement on the Maslach scale and then graphed according to
the degree of burnout.
As part of the descriptive statistical analysis, the original numerical scores were
utilized in order to enhance the results. Mean scores and standard deviations for each
classification were computed with all sets of scores, and correlated with other
information from the respondent such as demographic data. A determination of whether
a relationship exists between burnout and specific special education classifications was
made.
Due to the fact that demographics were being analyzed, the distribution was
skewed positively or inversely and not normally distributed. The inferential statistical
analysis consisted of an ANOVA test of variance with a probability error P<. 15.
One of the problems with teacher burnout research has been a lack of consistency
in obtaining demographic data. As a result, the correlation between burnout and these
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specific demographic variables requires further exploration in order to address and
eventually eliminate this disorder.
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Chapter 4
The study was conducted within the four educational sites of Archway Programs.
The researcher administered 64 surveys to the teaching staff, who were cooperative and
enthusiastic about participation in the research. Participants were reminded that the
surveys were to be kept confidential and that the results would not directly effect their
jobs. The surveys were administered in a closed-door session one at a time. There were
no time limits placed on the completion of the survey.
After the completion of all the surveys, the results were tabulated. In an effort to
facilitate understanding of the results, they were placed in graph form.
The 64 teachers surveyed included 36 teachers of behaviorally disabled students.
The results of their survey found that almost all had a high degree of emotional
exhaustion. The results of this subscale were 27 high, 6 moderate and 3 low. In the
depersonalization subscale the scores were 24 high, 11 moderate and 1 low. According
to scores in the personal accomplishment area, the scores were 7 moderate and 29 low.
No one scored in the high range. As a result of the three categories, the following results
were determined: 26 individuals scored a high degree of burnout, 9 individuals scored a
moderate degree of burnout and 1 scored a low degree of burnout. (See chart 1)
In reviewing the questionnaires from the teachers of students with behavioral
disabilities, certain questions produced similar answers for the majority exhibiting a high
ratio of burnout. Question number 13, which related to job frustration, had a large
number of high responses. Many participants marked down that they felt used up at the
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end of the workday; as evidenced by question number two. Another trend developed,
within the behavioral disability category, with a number of respondents demonstrating a
high degree of depersonalization. This was shown in question numbers 5, 10, 11, 15 and
22. All these questions dealt with the teachers' feelings towards the students. A majority
of the teachers' felt that they were hardened emotionally. The only exception to this
category was survey BD5. After investigating this survey, I found that this was a new
female teacher who had just started working with this population. (See Surveys BD 1-
BD36)
There were 20 teachers of multiply disabled students surveyed. Out of the 20
teachers, 14 scored a low degree of burnout and the other 6 scored a moderate degree of
burnout. The results on the depersonalization subscale were as followed: 10 moderate
and 10 low. Emotional Exhaustion had similar results with 12 moderate and 8 low. The
scores for personal accomplishment were much higher that those of the behaviorally
disabled: 13 had a high score and 7 had a moderate score. (See Chart 2)
The survey results for the multiply disabled category scored as I anticipated.
The six teachers, who exhibited a moderate degree of burnout, scored moderate on all
three subscales with few exceptions. Many of their answers were mid-range, with large
amounts of 3's and 4's and very few O's and 6's. There were 14 teachers who scored in
the low range of burnout. Many of these teachers had similar answers, especially in
question numbers 1-3, 10, and 13. These questions dealt with the teachers physical
feelings (i.e. fatigue, drained, used-up, frustrated). After examining the surveys of the
teachers of multiply disabled students; they seemed to feel better about themselves, their
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job and their relationship with their students, than the teachers of behaviorally disabled
students. (See Surveys MD1-MD20)
The 4 teacher's of autistic students scores were similar with the exception of one
teacher. The teacher with the high degree of burnout scored very low on personal
accomplishment and high on emotional exhaustion and depersonalization. After
speaking with this teacher he confided to me that he was searching for a new position
which may have influenced the results of his survey. The other teachers of autistic
students had a moderate level of burnout throughout the three categories. (See Chart 3)
Many of the teachers of autistic students felt used up at the end of the workday, as
well as burned out from their work, as shown in questions 2 and 8. Most of the responses
fell in the mid-range; there were very few highs or lows. Two of the 4 autistic teachers
surveyed, demonstrated a high degree of depersonalization, revolving around questions 5,
10, 11 15 and 22. They felt disassociated from the students and had a hard time dealing
with some of the physical problems exhibited. (See Surveys A1-A4)
Three of the four teachers of learning/language disabled students scored low on
the burnout scale. They scored high on the personal accomplishment, and low on
depersonalization and emotional exhaustion. The fourth teacher had a low score on the
depersonalization and moderate score on the Emotional Exhaustion and Personal
Accomplishment subscales. (See Chart 4)
As evidenced in questions 5, 10, 11, 15 and 22, the four staff members exhibited
low scores relating to depersonalization. They found it easy to create a relaxed
atmosphere with the students in the classroom and felt energetic and exhilarated after
working with the students (questions 8, 18 and 19).
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The results of this survey clearly showed that teachers of behaviorally disabled
students had the highest degree of burnout on average. They had the lowest scores for
Personal Accomplishment, an indicator that they do not feel that they were successful in
their teaching endeavors. They had high scores for Emotional Exhaustion and
Depersonalization. This was primarily due to the difficult behaviors the students exhibit
on a regular basis. The other three classifications of teachers did not have as a high rate
burnout as the teachers of the behaviorally disabled.
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Chart 1 Behaviorally Disabled Surveys
Behavioral Depersonalization Personal Emotional Level of
Disabilities Accomplishment Exhaustion Disabilities Burnout
BD 1 Moderate Moderate 31 Low 14 Moderate
BD2 Moderate 10 Moderate 33 Moderate 17 Moderate
BD3 Moderate 10 Moderate 35 Moderate 25 Moderate
BD4 High 13 Low 41 High 30 High
BD5 Low 3 Moderate 34 Low 8 Low
BD6 High 13 Low 40 High 36 High
BD7 High 15 Low 38 High 28 High
BD8 High 16 Low 39 High 32 High
BD9 Moderate7 Low 42 Moderate 18 Moderate
BD10 High 14 Low 39 High 40 High
BD11 High 17 Low 40 High 41 High
BD12 Moderate 15 Low 45 High 33 High
BD13 High 15 Low 43 High 28 High
BD14 High 16 Low 41 High 30 High
BD15 High 14 Low 38 High 39 High
BD16 High 13 Low 44 High 34 High
BD17 Moderate 12 Moderate 34 Moderate 24 Moderate
BD18 High 13 Low 44 High 37 High
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BD19 High 16 Low 42 High 29 High
BD20 High 14 Low 37 High 37 High
BD21 High 15 Low 45 High 35 High
BD22 Moderate 11 Low 37 Moderate 19 Moderate
BD23 Moderate 10 Low 39 Moderate 23 Moderate
BD24 High 16 Low 45 High 43 High
BD25 High 15 Low 44 High 37 High
BD26 Moderate 7 Moderate 32 High 28 Moderate
BD27 High 17 Low 37 High 27 High
BD28 High 17 Low 38 High 35 High
BD29 Moderate 8 Low 41 High 40 High
BD30 High 15 Low 4 High 39 High
BD31 High 14 Low 40 High 34 High
BD32 High 14 Low 39 High 28 High
BD33 Moderate 10 Moderate 36 Low 10 Moderate
BD34 High 16 Low 45 High 33 High
BD35 High 16 Low 37 High 45 High
BD36 High 16 Low 40 High 29 High
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Chart 2 Multiply Disabled Surveys
Multiply Depersonalization Personal Emotional Level of
Disabled Accomplishment Exhaustion Burnout
MD1 Moderate 7 Moderate 32 Moderate 17 Moderate
MD2 Moderate 12 High 13 Low 14 Low
MD3 Low 1 High 17 Moderate 18 Low
MD4 Low 6 High 25 Moderate 23 Low
MD5 Moderate 9 High 16 Moderate 19 Moderate
MD6 Moderate 10 Moderate 37 Moderate 18 Moderate
MD7 Low 3 Moderate 33 Low 7 Low
MD8 Moderate 8 High 12 Low 5 Low
MD9 Low 5 High 19 Moderate 24 Low
MD10 Low 6 High 8 Moderate 26 Low
MD11 Moderate 9 High 11 Moderate 17 Moderate
MD12 Low 6 Moderate 33 Low 12 Low
MD13 Moderate 12 High 4 Low 5 Low
MD14 Low 4 High 24 Moderate 24 Low
MD15 Low 3 Moderate 34 Low 9 Low
MD16 Moderate 7 Moderate 36 Moderate 17 Moderate
MD17 Moderate 8 High 15 Low 11 Low
MD18 Low 3 High 14 Moderate 23 Low
MD19 Moderate 5 Moderate 38 Low 16 Low
MD20 Moderate 11 High 27 Moderate 26 Moderate
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Chart 3 Autistic Surveys
Autistic Depersonalization Personal Emotional Level of
Accomplishment Exhaustion Burnout
Al High 16 Low 43 High 31 High
A2 Moderate 11 Moderate 33 Moderate 23 Moderate
A3 Moderate 10 Moderate 31 Moderate 24 Moderate
A4 High 15 Moderate 35 Moderate 26 Moderate
Chart 4 Learning/Language Disabled Surveys
Learning/Language Depersonalization Personal Emotional Level of
Disabled Accomplishment Exhaustion Burnout
LL1 Low 3 High 8 Low 15 Low
LL2 Low 8 Moderate 35 Moderate 22 Moderate
LL3 Low 1 High 26 Low 5 Low
LL4 Low 6 High 14 Low 11 Low
34
Chapter 5
High turnover rates in an educational setting are a serious concern for administrators
today. A consistent staff is essential for a successful educational program, especially in Special
Education. Students need to feel that they can depend on the staff. Administrators need a staff
that can provide coherence to the program. Burnout is a major cause of high turnover rates,
which is unfortunate because this particular syndrome could be avoided.
Teachers have an increasing responsibility to the community not only to educate
children academically but in social skills, life skills and community values. Changes in
society, such as the increase of divorce and single parent families, the increase of poverty
levels, drug abuse and alcoholism, has made teaching a much more challenging career.
As a teacher tries to accommodate the pressures put on him/her stress can begin to build,
leading to burnout.
In this study, the intern conducted research on who experiences the highest rate of
burnout. By the use of surveys, the intern was able to graph the levels of burnout in each
of the classifications served at Archway Programs. Teachers were asked questions that
revealed information about how they interact with students, feelings about their job and
the pressure of their responsibilities. Along with the stress involved with teaching in
general, special education teachers also have to be responsible for teaching students that
have been classified with learning and/or behavioral disabilities. This additional pressure
can become evident in the increasing rate of teacher burnout.
The intern was able to determine from the survey conducted, that teachers of
behaviorally disabled students have the highest rate of burnout at Archway Programs.
Behaviorally disabled students include such diagnosis as Opposition Defiance Disorder
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(ODD), Conduct Disorders (CD) and Socially Maladjusted (SM). These students have
been removed from their sending districts based upon their acting out behaviors and
refusal to adhere to the community and school rules. These students have been placed at
Archway Programs to receive more individualized attention and intensive behavior
modification programming. Archway Programs offers a high teacher-student ratio and
individual education plans.
The teachers of Autistic students had the second highest level of burnout. Three
out of the four teachers demonstrated a moderate degree of burnout. The fourth teacher
in this category scored a high degree of burnout due to such a low score on the personal
accomplishment sub-scale. The teachers of multiply disabled students had a lower level
of burnout. They were able to easily identify with their students and had high levels of
personal accomplishment. The teachers of learning/language disabled students exhibited
the lowest level of burnout within the four programs. They seemed to be most satisfied
with their jobs and enjoyed working with their students. All teachers, however, had areas
in which they had a need to reduce stress. In the following pages, are a number of
suggestions that help to reduce stress, thus lowering the rate of burnout.
There is no surefire way to prevent burnout, there are however; several ways that
help people deal with the stress they feel at their jobs or even in their home life. Many of
the ideas suggest changes in lifestyles; others are just little things that can be done each
day or once in a while. Physical exertion is an excellent way to relieve stress. Fresh air
and exercise can be achieved by parking an extra half-mile from school and then walking
the rest of the way. Riding a bike, sawing wood, chopping down trees, swimming in the
community pool or taking up a new sport can help work off stress. Dancing does
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wonders for your mental health. Take a dance class or dance on your own. Don't worry
about what you look like, just let yourself feel good.
Practice good eating habits. Eat balanced meals and avoid sweets, junk food and
foods that don't agree with you. Eat breakfast every day. It may mean getting up a few
minutes early but it's worth the benefits. Never eat dinner while you're still stewing
about work. After school on a cold day, enjoy a mug of hot chocolate (with
marshmallows, of course). If you're popping aspirin, antacids or tranquilizers, cut down
on the number you take, stop taking them or get some professional counseling. Avoid
coffee. Experiment with some gourmet recipes. Try making a souffle, egg rolls or
baklava. If the dish turns out to be a flop, laugh and try it again some other time.
Sleep is a necessary ingredient for mental health. Go to bed to sleep, not to worry
or brood. If you find you're in a bad mood at bedtime, take a walk, read a chapter of a
book that gives you pleasure, talk to someone you love about the good things in your life,
watch David Letterman.
Clean something! Perhaps your attic or basement could use some TLC. Take a
day to straighten out your personal filing system. Then schedule the same time every day
to keep up with paperwork. Don't let it become Mt. Everest. Clean out your desk or the
cabinets in your classroom if they need it. If they're already spotless, let them get messy
for a week or two.
Schedule time to be with people you care about and respect. Try not to get caught
up in daily exchange of complaints with colleagues. It doesn't do any good and makes
everyone feel worse. Be especially good to your spouse. Keep in touch with your
friends. Start a support group among your colleagues, not to gripe, but to share ways of
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coping. Try to keep other peoples problems separate from your own. Schedule time to
be alone, this is very important. It will give you a chance to look for things to praise
about yourself and others.
Find something that will interest you. Take up that hobby you've been thinking
about for years. Set up that aquarium, teach yourself to develop film, research your
family tree, and learn to weave or refinish a piece of furniture. Start off small, though, so
you don't get discouraged too quickly. Go to a newsstand once a week and buy a
different magazine each time. You will expand your horizons and find lots of new topics
for conversation. Learn more about ethnic heritage. Join you nationality organization
and become involved in traditional activities and festivities. Go to a bookstore and buy a
novel you've always wanted to read. Take your time reading it and enjoy every page.
Go to dinner at one of our favorite restaurants with a friend, a relative or your spouse
every Friday for a month. Get a new hairstyle, shave your mustache, grow a beard or
experience with some new makeup.
School is an excellent place to work on relieving stress. Invite each of your
classes to your home for dinner or a barbecue sometime during the semester. Talk to the
students as people; find out about their hobbies and interests, their dreams and goals.
Tell them about yours too. Create a new bulletin board display just for fun. Make it big,
bold and colorful. If you have a disagreement with someone you work with, look at the
situation from both sides. Remember that the other person may be having a bad day. Try
to work out the problems instead of letting it nag you. If you feel you can't face the mob
every morning, try to get a year's leave of absence and do something else. Find some
student you can like and care about. Keep your eye on them. Bring a picnic lunch to
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school to share with two or three other faculty members. Take it outside to a secluded
grassy area to eat. Try not to talk about school related matters. Take turns preparing the
lunch whenever convenient.
There are literally hundreds of ways to relieve stress. The most important factor
is to find something that helps you make it through the day. It need not be something that
takes a lot of time or is a great expense, but is should change the way you deal with stress
and the daily pressures of your job and life. Stress can be positive. It gives us the
motivation to change for the better. It also gives us an opportunity to manipulate our
environment to better suit our needs.
This study offered the intern many administrative opportunities and gave insight
to one of the major problems facing administrators. Having a staff that is dependable and
satisfied with their job and their performance provides for a cohesive educational
program, one in which both sides benefit. This in turn allows the students to learn in a
more "stress-free" environment and have an educational program that can focus on their
needs and not on outside stresses. The staff is more readily accepting of student
problems and is able to provide consistency in dealing with situations that arise. As a
practicing administrator, the intern was able to examine the causes of burnout throughout
the four programs. In tabulating the results, the intern was able to focus on different
areas of stress to be worked on by the teachers in the four classification categories. The
responses gave a unique opportunity for the intern to look into the daily problems faced
by teachers of special education.
The staff in the four schools of Archway Programs has the potential to reduce the
amount of stress that leads to burnout, once some of the stress reducing suggestions are
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utilized, enabling them to cope with their jobs. The organization provides a needed
service to students who are disabled, it is important that as an administrator, the intern
offer the necessary tools for the staff to perform at a higher level. Seeing that there is
such a high degree of burnout in certain areas of the program, there is a definite need for
further study in this area.
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Educators Demographic Data Sheet
Your sex:
(1) male (2) female
Your age:
years
Are you (check only one group)
(1) Asian, Asian American
(2) Black
(3) Latino, Hispanic, Mexican American
(4) Native American, American Indian
(5) White, Caucasian
(6) Other (please specify
What is your religion?
____ (1) Protestant (specify denomination )
(2) Roman Catholic
(3) Jewish
(4) Other (please specify
(5) None, no religion
How religious do you consider yourself to be? (Circle the appropriate number.)
1 2 3 4 5 6 7







(5) other (please specify 
If married, for how long have you been married to your current spouse?
years
3476
If you have children, how many of them are now living with you?
children live with me
___ I have no children
Please indicate the highest degree level you have achieved:
(1) Bachelor's
(2) Master's
(3) Master's plus 30
(4) Doctorate
What is your primary assignment? (Check only one answer.)
(1) regular classroom teacher
(2) special educator
(3) specialist (i.e., reading, hearing, speech, etc.)
(4) social worker
(5) aide
(6) counselor / psychologist
(7) principal
(8) assistant / vice principal
(9) department chairperson
(10) college / university faculty member
(11) other (specify )
Please circle your primary grade level(s) assignment(s):
pre-K K 1 2 3 4 5 6 7 8 9 10 11 12 post-secondary
How many students are you directly responsible for?
students
How many years have you been in your current assignment?
years
How many years have you been in education?
years
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Educators Survey
The purpose of this survey is to discover how educators view their job and the people
with whom they work closely.
On the following page there are 22 statements of job-related feelings. Please read
each statement carefully and decide if you ever feel this way about your job. If you
have never had this feeling, write a "0" (zero) in the space before the statement. If you
have had this feeling, indicate how often you feel it by writing the number (from 1 to 6)
that best describes how frequently you feel that way. An example is shown below.
Example:
HOW OFTEN: 0 1 2 3 4 5 6
Never A few times Once a A few Once A few Every
a year month times a a times day
or less or less month week a week
HOW OFTEN
0-6 Statement:
I feel depressed at work.
If you never feel depressed at work, you would write the number "0" (zero) under the
heading "HOW OFTEN." If you rarely feel depressed at work (a few times a year or
less), you would write the number "1." If your feelings of depression are fairly frequent
(a few times a week, but not daily) you would write a "5."
Consulting Psychologists Press, Inc.
3803 E. Bayshore Road , Palo Alto, CA 94303
Copyright 01986 Consulting Psychologists Press, Inc. All rights reserved. No portion of this material may be reproduced by any
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Educators Survey
HOW OFTEN: 0 1 2 3 4 5 6
Never A few times Once a A few Once A few Every
a year month times a a times dayor less or less month week a week
HOW OFTEN
0 - 6 Statements:
1. I feel emotionally drained from my work.
2. I feel used up at the end of the workday.
3.. I feel fatigued when I get up in the morning and have to face another
day on the job.
4. I can easily understand how my students feel about things.
5. I feel I treat some students as if they were impersonal objects.
6. Working with people all day is really a strain for me.
7. I deal very effectively with the problems of my students.
8. I feel burned out from my work.
9. I feel I'm positively influencing other people's lives through my work.
10. I've become more callous toward people since I took this job.
11. I worry that this job is hardening me emotionally.
12. I feel very energetic.
13. I feel frustrated by my job.
14. I feel I'm working too hard on my job.
15. I don't really care what happens to some students.
16. _ Working with people directly puts too much stress on me.
17. I can easily create a relaxed atmosphere with my students.
18. I feel exhilarated after working closely with my students.
19. I have accomplished many worthwhile things in this job.
20. I feel like I'm at the end of my rope.
21. In my work, I deal with emotional problems very calmly.
22. I feel students blame me for some of their problems.






Directions: Line up the item num-
bers on this key with the same
numbers on the survey form. Look-
ing at the unshaded items only, add
the scores in the 'How Often' col-
umn and enter the total in the'PA'








111111511111111111111111 Categorization (Form Ed):
Emotional Exhaustion
Frequency
17. High 27 or over
Moderate 17-26
18.___ Low 0-16
19. Categorizallon (Form Ed):
Oepersonallzatlon
20Ed~~ 2g_~~~~Frequency
21._________ High 14 or overF ~Moderate 9-13
Categorization: Categorization (Form Ed):
Personal Accomplishment' Personal Accomplishment*
Frequency Frequency
High 0- 31 High' 0-30
Moderate 32-38 Moderate 31-36
Low 39 or over Low 37 or over




Subscale (EE) Subscale (DP)
Directions: Line up the item num- Directions: Line up the item num
bers on this key with the same bers on this key with the same
numbers on the survey form. Look- numbers on the survey form. Loo
ing at the unshaded items only, add ing at the unshaded items only, ac
the scores in the 'How Often' col- the scores in the 'How Often' col-
umn and enter the total In the 'EE umn and enter the total in the 'DP
space at the bottom of the form. space atthe bottom of the form.
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Biographical Data
Name Scott D. Bates
High School South Park High School
Pittsburgh, PA








Present Occupation Building Administrator
Archway Programs
Atco, NJ
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